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	Area
	Not good enough for Irk Valley
	Getting it Right
	The perfect fit for Irk Valley

	Progress and Outcomes
(TS 1,2)
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	Teacher input is unclear/ lacklustre. Most children comply but don’t understand or they go on to develop misconceptions. 
	Good subject knowledge is imparted in a clear way. All children learn what was intended. 
	Strong subject knowledge, delivered with enthusiasm and clarity. Many children learn what was intended and some want to learn more outside of the lesson. 

	
	Not role-modelling high standards of presentation/ excellence. Disorganised and untidy classroom. Lets the little things slide.  
	Models high standards of presentation. Has clearly articulated expectations for the classroom which are modelled and all children follow these. 
	Consistently valuing, showcasing and celebrating conscientiousness and pride in work. All children produce their best without being reminded.  Consistently high standards of presentation in books and in the classroom environment.

	
	Gives too few examples and little time/ strategies to allow reflection. Children are not engaged and not learning. The pace is too fast/slow. 
	Uses a range of strategies (e.g. pre/post quizzes, WAGOLLS, flashbacks, challenges) so all children know where they are up to in their learning and what they need to do next.
	Has a strong understanding of how pupils learn and changes approach to enable a greater level of independence and responsibility for learning in the children themselves. Children reflect on their learning. 

	Planning and Preparation
(TS 3,4)
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	Knowing what is needed for the current lesson, not taking account of what prior learning is or what comes next. Disciplinary knowledge is unclear. 
	Planning for lessons in every subject takes account of: how children learn, the key expectations for that year group, the particular disciplines of that subject.
	Having a very strong subject knowledge so that every opportunity is taken for children to practise key learning across the curriculum e.g. practising key maths skills in a Science lesson

	
	Using a plan that is provided without thinking about how this will work for all the children in the current class. 
	Planning is thorough so teacher is well-prepared to extend pupils’ knowledge and skills, making maximum use of learning time. 
	Always reflect on effectiveness of lessons and regularly adapt them to meet the needs of the children in the class. 

	
	Use the plan and resources I have irrespective of what the children have shown in the prior lesson that they need next. Planning doesn’t take account of learning. 
	Planning for misconceptions and what children will need to think hard about. Provide a high level of practice time for all. 
	Planning to use the time in lessons to maximum effect, so that most time is spent on getting the children to think. Guide pupils in their practice tasks and monitor them carefully when they practise independently. 

	Teaching
(TS 4,5)
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	Rarely models thinking or tasks. Doesn’t give enough examples. Gives too much information at once, not taking account of cognitive load. 
	New material is presented in small steps with practice after each step. Thinking aloud and modelling steps. 
	Uses more time to provide explanations. Provides many examples and re-teaches when necessary. 

	
	Rarely asks questions to gauge understanding. Does not give adequate time to practise with guidance and then independently. 
	Asks a large number of questions and checks for understanding.
	Regularly asking children to explain what they have learnt. Provides systematic feedback and corrections. 

	
	Teaching is aimed at the pupils who are on track. ATs are used as the main tool to support children who are struggling or who have SEND


	Clear understanding of the needs of all the pupils and this is used in lessons to support and engage them. 
	Teacher works with all children to accelerate progress through deliberate use of teaching strategies and planned approaches/ structures.

	Assessment and Feedback
(TS 5,6)
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	Rely on a few techniques to assess children’s learning. Not sure what children really know and understand before teaching or at the end of a lesson. 
	At key points in every lesson, uses a range of assessment techniques to get an accurate picture of what the children know or can do. 
	Continually scan and check for understanding when teaching, so that there is a thorough knowledge of every child’s learning, misconceptions and next steps. 

	
	Teach what has been planned irrespective of what the children know or need next. 

	Use the information gained in each lesson to make changes to planning for the next lesson that will help to address gaps in learning/ misconceptions
	Use the information gained to adapt teaching in the moment to secure the progress and learning of every child in the class.

	
	Don’t make time for feedback. Feedback is positive and regular but doesn’t move learning on.
	The regular feedback I give to all children moves their thinking on, corrects misconceptions. 
	Feedback is focused on end of year expectations for the year group. All children get regular feedback (individual/ group/ class) so that children gain secure understanding. 

	Managing Behaviour
(TS 7)
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	Reprimanding in public. Shouting and intimidating. Sending children out of class. No plan for children with SEMH needs. Children feel unsafe. 
	Praising in public, reprimand in private. Children feel safe.
	Problems are never ignored, but are dealt with swiftly, so that learning can continue. Children always spoken to with respect and are valued. 

	
	Doesn’t follow the behaviour policy consistently. Has own rewards system. No plan in place for children with SEMH needs. Children are treated unfairly. 

	Follows the behaviour policy consistently. All children in class know why children are being chosen for rewards. Make celebrities of children who do the right thing. Follow through with children who need an alternative behaviour plan. Children feel fairly treated. 
	All routines are followed consistently every day. Children are taught how to manage their behaviour and do this well both inside and out of the classroom. Teacher knows about and takes responsibility for children’s behaviour outside the classroom. 

	
	Uses sarcasm, intimidation, embarrasses children. Sees pupils’ behaviour as a problem they can’t do anything about. Makes positive relationships with only some children. 
	Knows all of the children and builds a positive relationship with each one.  Steps in to solve problems quickly. 
	Greets children by name at the classroom door each morning. Makes sure each child feels known and valued. 

	Wider Role
(TS 7)
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	Not sharing planning or communicating effectively with TA. AT is unsure of what to do and does not have a positive impact on learning. 
	Clear communication before the lesson with the AT so they know what to do. Feedback from the TA about how the children learnt and next steps. Clear impact of TA on learning outcomes. 
	Supports the professional development of the AT. 
Strong working relationship. Difficult to see who is the teacher and who is the TA in a lesson because knowledge is shared.

	
	Speaking to parents as if they are children. Not communicating regularly. Parents not given enough information about how their child is doing and how they can help at home 
	Regular communication with parents on the playground and via Dojo. Always approachable and friendly. Gives time and privacy for “bad news” conversations.
	Works with a parent as an equal partner. Gives ideas about how to help children at home. Tackles challenging conversations with a joint problem solving approach. 






	Key Progress Indicators for a Teacher

	Area
	Not good enough for Irk Valley
	Getting it Right
	The perfect fit for Irk Valley

	Children make good progress from their different starting points
	<75% of children in the class make at least expected progress.

	100% of children in the class make at least expected progress 
	100% of pupils make expected progress and >30% make accelerated progress. 

	Pupils feel happy and safe and can articulate their learning/ progress
	Not all children feel happy and safe in the classroom. They are not all yet able to talk about their learning/ progress.
	All pupils report that they feel happy and safe in their class. They can talk about the ways they have been helped to learn. 
	All pupils report that they feel happy and safe at school. Children have learnt end of year expectation and can articulate this. All children can talk about some of the progress they have made.

	Teaching is of a consistently high standard
	Teaching does not consistently meet “Getting it Right”
	Teaching at least meets “Getting it Right” and regularly is “The Perfect Fit”
	Teaching is consistently “The Perfect Fit”
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