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[bookmark: _Toc173227241]Policy Aims 
This policy aims to uphold and deliver on Big Life Schools Vision and approaches.  It sets out to ensure that our curriculum is successfully implemented by supporting teachers and support staff with their on-going teaching practice and continuous professional development.

[bookmark: _Toc173227242]UNICEF
We are UNICEF rights respecting schools upholding the articles and rights of children to first class education including: 

· Article 12 (respect for the views of the child) Every child has the right to say what they think in all matters affecting them, and to have their views taken seriously
· Article 28 (right to education) Every child has the right to an education. Primary education must be free. Secondary education must be available to every child. Discipline in schools must respect children’s human dignity. Wealthy countries must help poorer countries achieve this. 
· Article 29 (goals of education) Education must develop every child’s personality, talents and abilities to the full. It must encourage the child’s respect for human rights, as well as respect for their parents, their own and other cultures, and the environment.
· Article 31 (leisure, play and culture) Every child has the right to relax, play and join in a wide range of cultural and artistic activities.
[bookmark: _Toc173227243]Vision
Our vision is to change lives and fight inequality by improving social and educational outcomes of children, and empowering whole families to get to where they want to be.  

· Outstanding: We provide aspirational teaching and learning, helping all children to reach their full potential.
· Inclusive: We welcome and celebrate the lives of children and families from all backgrounds and faiths. We cater for diverse educational needs
· Continuity: We support children and families throughout their lives by supporting continuous learning and providing a smooth transition through children’s centres, nurseries and school.
· Focused on Language and communication: Language and communication underpins our curriculum to ensure the best outcomes for children.
· Involve parents and carers: We take every opportunity to place parents and carers at the heart of our schools and maximise their involvement in their child’s education.
· Connected to our communities: We create schools that benefit our children, their families and the whole community, offering training, volunteering and employment opportunities.
· Promote wellbeing: We promote and deliver wellbeing initiatives to benefit children and the whole family. We believe excellent teaching, emotional and mental wellbeing lead to the best start in life for children. We always have the highest educational aspirations and employ staff committed to achieving this for our children. 
Our vision and approaches are underpinned by our values; Creative, Honest, Thoughtful, Inspiring, Courageous, Valuing Difference.  


[bookmark: _Toc173227244]Teaching & Learning Outcomes 
· Teachers demonstrate a clear knowledge and understanding of the children they teach and evidence this in pupil progress meetings
· Teachers are clear on any gaps that exist in a child’s learning and are responsible for ensuring the gaps are closed through next steps learning and clear differentiation for all children
· Teachers are reflective, willing to take risks, engage in action research and take on board feedback to ensure that the children they teach get the best possible education
· Teachers aim to develop the whole child through the delivery of the curriculum, promoting the spiritual, moral, cultural, mental and physical development of all pupils.  
· Teachers prepare pupils for the breadth of experience and opportunities, and responsibilities for later life.  
· Children acquire skills which can be applied in a wide variety of relevant situations, to support them in their future lives
· Children are challenged in their learning to reach their highest potential regardless of background, starting points or learning support needs. Teachers demonstrate this through the school’s on-going monitoring cycle.
· Children learn to become thoughtful, courageous, inspiring, creative, honest and value the difference in others because of the way in which staff demonstrate and model these core values.
· Pupils at a Big Life School are confident to take risks with their learning and can learn from their mistakes.
· Children’s confidence, knowledge, skills and understanding of themselves as learners is developed.

[bookmark: _Toc173227245]Legislation and Guidance 
· This policy reflects and builds upon the minimum requirements for teachers’ practice and conduct, set out in the DfE’s ‘Teachers Standards’ published guidance. 
· The standards define the minimum level of practice expected of Teachers and Early Career Teachers (ECT) from the point of being awarded qualified teacher status (QTS). 
· This policy reflects requirements for inclusion and equality as set out in the Special Educational Needs and Disability Code of Practice 2014 and Equality Act 2010, and refers to the expectations of Academy trusts as set out in the Departments Academy trust Governance Guide. 
· Additionally this policy acknowledges the requirements set out in the Early Years Foundation Stage (EYFS) statutory framework.

[bookmark: _Toc173227246]Equality, Inclusion & SEND
· Teaching and learning at a Big Life School is rooted in quality of opportunity.
· We welcome children of all abilities and ensure they are provided with equal access to learning opportunities, with teachers taking responsibility for their progress and development as set out in the SEND code of practice. 
· Teachers are supported to make adaptations for children with SEND as set out in the schools SEND policy
· Teachers set high expectations for all pupils ensuring pupils with SEND are upholding the inclusion statement set out in the national curriculum. 
· Additionally, all teachers will consider the needs of children whose first language is not English.  Lessons will be planned so that teaching opportunities support children to develop their English and to take part in the curriculum. 


[bookmark: _Toc173227247]Teaching & Learning Expectations 
There are many elements that make up effective teaching and learning.  Often the formula is not prescribed and requires creative approaches to ensure they are implemented in the classroom.  At Big Life Schools we believe in 6 key pedagogical principles:



	[bookmark: _Toc173227248]Challenge (TS1/2/3/4/5/7):
	So that pupils have high expectations of what they can achieve 




We expect all teachers to.
· Know their children and families
· Have excellent subject knowledge, through training, coaching, subject lead support and the provision of excellent quality schemes and resources. 
· All lessons will have clear learning objectives and well-planned success criteria. 
· Have clarity on the sequencing of the curriculum. 
· Provide stimulating classroom environments by.
· Having core subject working walls 
· They are to be updated regularly to support learning. 
· Promoting independent learning. 
· Providing visual prompts.
· Providing examples of modelled work.
· Apply dual coding strategies to support children to remember.
· Manage and promote positive behaviour by implementing the positive relationships and behaviour policy consistently. 
· Scaffold where learners have different starting points, without creating a dependence for this. 
· Explore pupils being in mixed ability groups 
· Support pupils to move from surface learning to deeper learning using the mastery approach (see below) 
· Demonstrate the values of the Trust and school. 
· We will enhance and enrich curriculum content by making explicit links to broader knowledge, using trips, visitors, and cultural experiences to deepen children’s learning experience.


	Activate prior knowledge (TS2/3/5):
	So that pupils can recall key facts and misconceptions are quickly addressed.



We expect all teachers to.
· Link prior learning to something already taught to support new ideas/concepts
· Add new information to address a lack of prior knowledge.
· Be aware of common misconceptions of the subject being taught and address them immediately.
· Use low stakes assessment to assess prior knowledge such as multiple-choice questioning, open questions, free recall, self-assessment or true or false misconception tests. (refer to teaching and learning strategies)



	[bookmark: _Toc173227249]Explanation (TS2/3/5):
	So that pupils acquire the knowledge and skills 



We expect all teachers to.
· Explain new concepts clearly. 
· Link prior learning to something already taught. (refer to teaching and learning strategies)
· Teach in small steps followed by practice
· Independent practice 
· Provide scaffolding support where required without developing over reliance on this. 
· Model answers and discuss thinking (metacognition)
· Provide opportunities for deliberate practice (You do)
· Provide opportunities for collaborative learning (think-pair-share)
· Probe and check understanding 
· Provide opportunities for pupils to identify reasons why an activity is taking place

	[bookmark: _Toc173227250]Modelling (I do) (TS2):  
	So that pupils know what to do with the knowledge and skills.




We expect all teachers to.
· Use a range of techniques to explain new material.  
· Use a range of worked examples and prompts to support pupils to solve problems, de-constructing why it is good. 
· Model the problem-solving process aloud to demonstrate effective use of worked examples and prompts, self-checking, error spotting and thinking steps to support learning.   
· Use think alouds, visual organisers or dual coding to provide clarity. 
· Break down worked examples and teach them in small steps, scaffolding with pupils at each stage to ensure learning, moving towards independent problem solving.    
	[bookmark: _Toc173227251]Questioning (We do) (TS2/5/6):
	So that pupils are made to think with breadth, depth and accuracy.




We expect all teachers to.
· Plan in the use of questions using Blanks levels of questioning
	Look at it
	Talk About it

	Think about it
	Solve it



· Provide wait time (3-5 seconds for closed questions and between 10-15 seconds for open questions) as children need time to think through their answers before replying. 
· Use daily reviews to strengthen previous learning 
· Check student understanding using a range of questions to be assured learning can move on to practise with confidence. 
· Monitor and increase the ratio of participation in response to questioning to ensure inclusivity. 
	[bookmark: _Toc173227252]Feedback, Marking & Assessment (TS2/5/6)
	So that pupils know how they are doing and how to achieve excellence



We expect all teachers to.
· Adopt the approaches specified in our feedback marking and assessment policy, to: 
· Use more focused feedback immediately in lesson 
· Provide verbal feedback to individuals, groups, and whole class.
· Whole class retrieval of previous learning including weekly/monthly reviews to recall recently learned materials 
· Use assessment for learning to check pupils understanding of previously taught lessons. 
· Ensure pupils are given time to correct issues identified within the lesson. 
· Use a range of self-assessment rubrics to support pupils to evaluate their own learning.  
· Develop pupils’ ability to support other pupils in peer assessment. 

	[bookmark: _Toc173227253]Oracy:
	So that pupils can articulate ideas, develop understanding and engage with others through high quality spoken language. 




We expect all teachers to.
· Share the vision for oracy: our vision is that children in our schools have a voice, have the speaking and listening skills they need to equip them for life
· Promote talk so that all children have a voice and are Loud, Clear, and Proud
· Engage in Talk assemblies
· Facilitate the Oracy curriculum 
· Be Oracy champions promoting high quality oracy skills
· Make talk a priority in all lessons teaching age related oracy skills across all subjects in your year group, ensuring opportunities are planned for and captured
· Use sentence stems and fed-in-facts to promote high quality oracy talk
· Monitor and assess oracy skills and the impact of vocabulary teaching for your class. 

[bookmark: _Toc173227254]Support Staff Expectations (TS8)
We expect all classroom Teachers to deploy support staff assigned to their classroom or pupils effectively.  In doing so, we expect all Support staff to.
· Be provided with relevant subject knowledge to effectively support a child/group of children with their learning.  The teacher is responsible for ensuring they are provided with clear:
· Learning intentions
· Success criteria and examples of outcomes 
· Details of the children they are supporting/working with 
· Level of support / intervention required
· Report back to the classroom teacher the children’s progress so that future planning can be developed.  
· Be supported to share expertise/knowledge in a certain area across the school to encourage and share understanding and skill. 
· Be pro-active in seeking guidance from classroom teachers if they are unsure on their roles and responsibilities. 
· Attend relevant CPD training sessions and twilight meetings to develop expertise.
· Support the classroom teacher to develop effective learning environments. 

[bookmark: _Toc173227255]Subject Lead Expectations
We expect all subject leads to teach their subjects to a consistently high standard, modelling effective practice to others. The following are minimum requirements expected of subject leads.

· Devise a clear schedule for subject monitoring, seeking support from SLT, including learning walks, environment walks, lesson observations, book looks, pupil voice, staff voice.   
· Provide timely feedback to class teachers and support staff as required. 
· Update SLT on the progress of class teachers on their subject delivery. 
· Engage in line management reviews seeking constructive feedback on progress and areas for development. 
· Attend CPD as identified.
· Deliver staff meeting/inset day on their subject to clarify expectations. 
· Take part in and review curriculum coverage across other subject areas to ensure consistency. 
· Conduct a resource audit annually identifying ordering in line with budget allocation.
· Ensure all staff are aware of where to locate resources to deliver the curriculum effectively. 
· Collect and analyse data (where required) to ensure all groups of pupils are making the same progress.  
· Induct new employees on the expectations for the subject area. 

[bookmark: _Toc173227256]Senior Leadership Expectations
Senior leaders are responsible for.
· Providing timely feedback to subject leaders on the monitoring of their subjects. 
· Provide coaching opportunities for subject leads where this is identified. 
· Support subject leaders to ensure completion of their monitoring responsibilities. 
· Support subject leaders to plan and deliver staff meetings/Inset days.  
· Subject leaders are provided with enough time to complete their duties effectively.  



[bookmark: _Toc173227257]Teaching and Learning in the Early Years
Our curriculum follows the Early Years Foundation Stage Statutory Framework (2021) and is purposefully designed to ensure that our children access all the essential knowledge that they need to prepare them for future learning. It celebrates diversity and supports the children’s spiritual, moral, social and cultural development. This is further supported by our Big Life values and our UNICEF Gold Rights Respecting status.

Our EYFS Curriculum 

‘Children learn and develop more from birth to five years old than at any other time in their lives. If children are at risk of falling behind the majority, the best time to help them to catch up and keep up is in the early years. Every child can make progress, if they are given the right support. ‘When we give every child the best start in their early years, we give them what they need today. We also set them up with every chance of success tomorrow.’ 
Development Matters Sept 2023

Our Early Years curriculum is the ‘top level plan’ of all the things we want children to experience, know and be able to do during their time in the Early Years.  Our curriculum sets out what we teach and when, and what children learn.

A curriculum for communication and language is our top priority. This is because it is foundational to all other learning. It is especially important when we consider the long-term impact of the pandemic. For this reason, we ensure appropriate staff are trained in ELKLAN (Unity) and NELI (Longsight) and staff who trained to carry out Wellcomm assessments.

To ensure that communication and language is at the forefront of all that we do, we have prioritised the following key non-negotiables. 

Importance of High-Quality Interactions: Our early years staff are dedicated to engaging in meaningful and high-quality interactions with children. This involves not only talking to children but also actively listening and responding to their attempts at communication, thus fostering a rich dialogue environment.

Creating a Language-Rich Environment: Our early years staff understand the importance of creating a setting where children are surrounded by a variety of language experiences. This includes storytelling, singing, and exposure to new vocabulary in context, which supports children's language acquisition.

Structured Curriculum Integration: Communication and language goals are integrated throughout the entire curriculum. This approach ensures that language development is not treated as an isolated activity but as a core part of all learning experiences.

Support for Children with Less Prior Knowledge: Our early years staff understand the need for tailored support for children who may start with less prior knowledge or who come from less language-rich backgrounds. Staff are clear about the use of differentiated instruction and targeted interventions to help these children catch up with their peers.

Progress through Understanding and Remembering More: Our early years staff are passionate about helping children to not only understand but also retain and recall what they have learned. Staff plan regular reviews and practice to reinforce new language skills.

Closing the Gap (Unity) : We have chosen twenty-four essential books that we have committed to children becoming familiar with before they leave Nursery. These books are known for their engaging stories, vibrant illustrations, and simple language that help toddlers and young children develop a love for reading and improve their vocabulary and comprehension skills.

We have also selected twenty-four essential nursery rhymes that we have committed to children learning before they leave Nursery. These rhymes have been selected for their simplicity, repetitive structure, and engaging melodies, which help in language development and memory retention. These nursery rhymes are not only fun but also help children develop phonemic awareness, rhythm, and coordination. 

By following these core principles, we are committed to ensuring that our children leave our Early Years with the best opportunities to close any knowledge gaps and are well-prepared to transition into Year 1.



Great Teaching & Learning 


Challenge


Explicit Instruction


Modelling 


Questioning 


Feedback & Marking 




Activate prior knowledge 


ADVICE: Before using this document you should ensure that you have the most up-to-date version.  If you are referring to a printed version it may be out-of-date.  If in any doubt please check with Human Resources.
Document Reference: BLSMAT063
Version Number:  1		Page 12 of 12
Classification: Public
To be reviewed: October 2026



