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At Chapel Street Community Primary School we talk about the ‘Chapel Street Way’ — a relational
approach to all that we do and how we do it. This policy intends to set out what this means and our
expectations for all members of the school community in relation to it. We are proud to be:

e Trauma informed
e Attachment aware

The following videos will help you understand why this is so important for all our pupils and staff:

Trauma informed schools by Science Animated — The importance of trauma-informed schools.

Stress, trauma and the brain by Dr. Bruce Perry — The Neurosequential Model in Education and its
impact for how we interact with pupils and each other.
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Window of tolerance by Beacon House — How our relationships with children can help them to be at
their personal best.

Aims

e To create an environment that embodies our school’s vision and values and promotes positive
wellbeing for all.

e To support all in our school community — including pupils, staff, parents / carers and wider
stakeholders — with exemplifying our values at all times.

e To provide a safe, happy and nurturing environment where all individuals have a sense of belonging,
are valued and thrive.

e To facilitate all pupils and staff in working towards excellence through high quality challenge and
support.

e To assist all pupils and staff in consistently meeting the school’s high standards and expectations for
their attitude, behaviour and communication.

e To maintain a calm, purposeful and nurturing atmosphere where all pupils and staff are ready to
learn, develop and grow.

e To foster, nurture and value healthy, trusting relationships.

e To develop resilience, through positive relationships, for all pupils and staff.

Underlying Principles

e Positive relationships between all members of our school community are imperative to our practice,
buffer stress and build resilience.

e Children and adults have a sense of belonging, feel safe, secure and valued at our school.

e People learn to cope with all aspects of their lives with support from others.

e The importance of fostering social relationships and mutual engagement in a school community.

e Responsibility for one’s own attitude and actions and their impact on others.

e Respect for other people, their views, feelings and circumstances.

e Empathy with the feelings of others —including where they are affected by one’s own actions.

e Fairness and equality.

e Active involvement of everyone in school with decisions about their own lives.

e A willingness to create opportunities for reflective change in pupils and staff.

e Commitment to not engage in behaviours and actions that can bring feelings of shame for others.

e Understanding that ‘all behaviour is communication’ for both children and adults.

What is a relational approach?

“A relational approach is when we put relationships at the core of our work. So we know that when we
work together with people relationships just are. If we pay attention to building positive relationships,
then everything else that we do, should be done better. A relational approach is about creating
community — within our classrooms and our school.” Glenn Thompson — Climate and Relational
Approach Consultant

“Being relational means living in relation to others in recognition of our interconnectedness with others.
It means, in our interactions with others, being engaged, centered, grounded, clear, generous, humble
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and kind. A relational way of living involves taking an open, positive attitude into our interactions with
everyone.” Louise Phipps Senft

A relational approach doesn’t mean that everyone is always happy or always get what they want. Clear,
firm and consistent boundaries, rules and limits are integral to a relational approach —as are
consequences. However, within our relational approach consequences are natural rather than punitive
— where possible they have a relational and educational element and have the intention to repair any
damage to relationships or property. Difficult decisions still have to be made but this is done in a fair,
and compassionate way; listening and responding to others before moving forward together as a
community.

Key elements of our relational approach are:

e Self-awareness — including knowing our own sources of reactivity, needs, strengths and barriers.

e Self-regulation — recognising our own emotions and waiting until we are calm before responding to
a situation or voicing a concern. Being mindful of our own energy and mood and how these can
impact on those around us.

e Empathy — understanding and sharing the feelings of others, even if we may not agree with them.

e Kindness — acting with compassion and consideration, being positive and not presuming motive in
others.

e Trust — built through consistency, integrity, predictability and reliability. We do what we say we will,
when we say we will and how we say we will.

e Boundaries — that are clear, consistent, firm and fair.

e Responsive — proactive and thoughtful actions that adapt to circumstances and context, rather than
being reactive.

e Vulnerability and courage — asking for help where needed.

e Love — we care deeply and show this through our actions, words and behaviours.

¢ Inclusive — equal rights, value and worth for all individuals regardless of age, gender, race,
background, role or other demographics and protected characteristics.

As adults, we model these at all times whilst supporting our pupils to develop and learn for themselves.

Why is a relational approach important?
Our relational approach enables us to work together and:

e Meet the individual and collective needs of pupils and staff.

e Make sure that everyone feels valued, safe and secure.

e Create a sense of belonging for our whole community.

e Get the best out of ourselves and each other.

e Build the spirit of our community.

e Create an environment where all individuals can learn, develop and grow to be the best they can be.

Who does our relational approach apply to?

At Chapel Street Community Primary School our relational approach applies to all in our school
community. It is applicable to all communication and interactions including:
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Adult to child Adult to adult Child to child

The adults within these interactions could be staff, parents / carers, outside agency professionals,
governors or wider community members and stakeholders. As well as the positive relationships
between staff and each other and staff and pupils, our team facilitate classrooms in a way that pupils
feel in positive relationship with each other. These positive relationships extend outside of Chapel
Street, so that our community members feel welcome and like they belong within our school too.

Whilst the focus of this policy is the behaviour of adults, we all work together to teach our children the
‘Chapel Street Way’ so they leave us with the skills, qualities and values to develop healthy, meaningful
and positive relationships throughout their lives.

How do we follow a relational approach at Chapel Street?

The following are some examples of how we follow a relational approach at Chapel Street. Thisis not a
complete list but intended as a guide for what our relational approach looks like in practice.

Environment and spaces

e Our environment and spaces (both indoor and outdoor) reflect our values and diversity. Itis
important to us that our children, staff and wider community see themselves reflected in our school
environment.

e Our spaces are carefully designed and cared for to support development of positive relationships -
for example our community and wellbeing rooms alongside classrooms and outdoor areas.

e We make purposeful and creative use of space to maximize the potential of both our indoor and
outdoor environments.

e How we treat our environment is a reflection of how we care for ourselves and each other. We
therefore make sure that our spaces, environment and resources are well looked after — they are
tidy, organized and uncluttered. We take responsibility for our own belongings and care for those of
others.

e Qur spaces are inclusive and accessible for all.

Curriculum

e Our community — and especially our children - are reflected in our curriculum and the choices we
make about what and how to teach.

e We teach arich, broad and balanced curriculum that has been sequenced and designed for our
pupils and supports their holistic as well as academic development.

e We enjoy and celebrate the Arts as a means of expressing ourselves and our emotions and learn
about healthy relationships through our PSHCE and SRE curriculums.

e See our ‘Curriculum intent statements’ for further information.

Communication

e Communication is an integral part of relationships and is a two-way process. We are each active
participants in communication across school and take responsibility for both how we send and
receive information. This extends to care in how we talk about each other, as well as to each other.

e We develop our ‘active listening’ skills and aspire to use ‘empathic listening’ as much as possible —
this means ‘listening with your whole being — ears, eyes and heart’. We recognize that sometimes
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the most important information we receive from another person is not through what they say — but
how they say it and what they don’t say.

e For all communication we carefully consider who, where, when and how. Where possible we speak
in person or over the phone but, as a large school, will use written methods where needed. We also
make use of translation where language may be a barrier.

e When communicating with others (whether adults or children) we are mindful of our verbal and
non-verbal messages — including tone, volume, body language, facial expressions and personal space
(for example speaking side on rather than face-to-face where preferred). We do not insist on eye
contact from others, as we understand looking away can be a sign of respect for some and in others
can indicate great discomfort or be related to a specific need.

e We choose our language and actions carefully — considering the potential impact for others of our
words, gestures and movements.

e When writing or sending emails and messages we apply the same thought and care as verbal
communication and are especially considerate of the potential for misunderstanding due to an
absence of non-verbal cues. We respect the different working patterns that may suit individual
circumstances and so, whilst there is flexibility for when staff may write and send emails, we do not
expect anyone to check, read, write or respond to emails outside of their usual working hours.

e Asageneral rule, we ‘praise in public and reprimand in private’. See the section below re difficult
conversations for more information.

e We recognize the importance of routine and wherever possible communicate changes to planned
routine in a timely manner. We appreciate that change can be difficult for many but is an inevitable
part of life. We therefore celebrate positive endings and carefully plan known transitions.

Throughout the day

e We greet each other with smiles and gestures of welcome.

e |f we ask someone how they are, we stop to listen to their answer and give them our attention.

e We make time to talk to each other and take an interest in each other’s lives and interests — both in
and out of school, as people and professionals.

e We are proactive and look for ways to problem solve, support and help each other.

e We use manners and demonstrate gratitude and appreciation with each other.

e At all times we look to include others and are collaborative in our approaches.

e We are mindful of cultural differences and how our own unconscious bias may affect our behaviour.

e We have a positive attitude, develop our growth mindsets and practice gratitude.

e We try our best and value discretionary effort — continually looking for ways to develop and improve
through challenge and support. We ask how we can be more inclusive or impactful.

e Collectively, and individually, we notice, share and celebrate effort, progress, learning, successes and
achievements.

e On the rare occasions that we see or hear behaviour, actions and words that are not in line with our
values and relational approach we ‘call this out’ — sensitively, respectfully and privately.

e We regularly seek, listen and respond to the views, opinions and feedback of others. Our pupils and
staff have a voice.

e \We are considerate of others, and value their time and contributions as much as our own. We
demonstrate this by being punctual and meeting deadlines. We are present with others and avoid
distraction and multi-tasking.

e We use Dan Hughes’ PACE — which is a ‘way of being’ that helps children feel safe — and stands for
Playfulness, Acceptance, Curiosity and Empathy — see our Behaviour Policy or read more here.
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When raising or addressing a concern or where there is conflict

e We follow the principle of ‘Connect before correct’ — this means we engage with others and
empathise before starting difficult conversations or addressing concerns.

e At all times we make sure we are speaking to the right person / people and not discussing things
with those who do not need to know. We maintain confidentiality.

e Difficult conversations (with adults and children) are done privately and away from an audience to
avoid feelings of shame or humiliation. Similarly, we don’t penalize a group for the actions or
behaviours of an individual.

e We self-regulate so that we can remain calm, present and responsive — showing attunement and
empathy with the other person.

e When others act in ways that threaten, frighten, intimidate or trigger us we respond calmly and
safely — using de-escalation including grounding and distraction techniques.

e When we make mistakes, we recognize this is an opportunity to learn and grow. We are honest,
take responsibility for our actions and their impact on others.

When responding to behaviour

Our Behaviour Policy (Relational approach) outlines how we apply a relational approach to positive
behaviour management across the school.

Performance management and appraisal

We are working towards a coaching culture and instructional coaching model for performance
management. This will be outlined in the relevant staff policies and procedures once in place.

In order to maintain our relational approach we do not...

e Shout or raise our voices — unless it is an emergency.

e Use words, actions or behaviours that can invoke feelings of shame in others for example traffic
lights for behaviour management, writing children’s names on the board in relation to poor
behaviour, belittling or making fun of someone, using sarcasm, public comparison to others in a
negative way or publicly criticizing or addressing a concern.

e Use language that may be considered derogatory, offensive or discriminatory.

o Seek to blame others, make excuses or avoid the impact of our own behaviours, actions and words.

e Speak about others in an unkind or disrespectful way.

e Leave others out or exclude them.

e Use ‘humour’ or ‘jokes’ as a justification for behaving in an unkind, rude or unacceptable way. We
don’t make jokes at the expense of others, whether individuals or groups.

e Shush others or use disrespectful language such as ‘shut up’ — when requesting quiet.

e Touch someone else without their consent or move into their personal space in a way that makes
them feel uncomfortable.

The above behaviours all have the potential to cause harm for anyone but especially from adults
towards children. They are therefore unacceptable at our school. We want Chapel Street to be a place
where everyone feels safe, secure, valued and happy.
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The following quote from a pupil encapsulates a key element of our relational approach that makes
Chapel Street such a special place to learn and work; “Love runs through our school.”

Appendices

The following appendices are intended to be supportive resources for staff in following our relational
approach. We recommend printing and displaying these where they will be a prompt for key messages
and a reminder of strategies you can use. Whilst these may refer to adults and children they are
included in this policy, rather than the Positive Behavior Policy, as they are applicable to all interactions
we have with each other — adult/child, adult/adult and child/child.

1. ‘Hidden needs’ adapted from ‘Bringing hidden needs to the surface’
https://beaconhouse.org.uk/wp-content/uploads/2019/09/Hidden-Needs.pdf

2. What if we are curious about behaviour?’
https://beaconhouse.org.uk/wp-content/uploads/2019/09/What-if...-1.jpg

3. ‘Connect before correct’ adapted from ‘The three R’s: Reaching the learning brain’
https://beaconhouse.org.uk/wp-content/uploads/2019/09/The-Three-Rs.pdf

4. ‘Window of tolerance’ adapted from the following sources
https://formedfamiliesforward.org/wp-content/uploads/2020/12/Developmental-Trauma-Close-Up-
Beacon-House.pdf
https://www.complextrauma.uk/uploads/2/3/9/4/23949705/tolerance_window_short wot hando
ut.pdf

5. Noticing and grounding ‘freeze, flight, fight, submit’ responses in others adapted from
‘Developmental Trauma Close Up’ and ‘Survival in Primary School’
https://beaconhouse.org.uk/wp-content/uploads/2020/02/Developmental-Trauma-Close-Up-
Revised-Jan-2020.pdf
http://www.innerworldwork.co.uk/wp-content/uploads/2019/11/Survival-In-Primary-School-

2019.pdf

The appendices are followed by a list of recommended reading and links to further strategies, resources
and training that you may find helpful.
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Hidden needs

The behaviours we see in others are often expressed in place of more vulnerable
emotions. This is because it can feel safer. It is our job to look for the unseen feelings.

Respond to hidden needs rather than behaviours we see.

Behaviours

aggressive controlling overly happy distant
oppositional manipulative A day dreaming withdrawn

rude tearful
angry distracted

unloved panicked frightened

worrled numb vulnerable

Judged confused alone

unsafe
worthless
\ scared A

Needs

Respond with:

e Empathy

e Acceptance

e Understanding
e Kindness
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Adapted from beaconhouse.org.uk

Be there with and for them.
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Connect before Correct

When we are in survival mode our body responds with fight, flight or freeze responses to
any perceived danger or threat. Someone who is in their survival response cannot take in
nurture or information. They need co-regulation to learn self-regulation.

What?

Third: Support the Reason
child to reflect,
learn, remember, f
articulate and
become self-
assured.

Relate

Second: Connect with the
child through an attuned and
sensitive relationship.

t

Regulate
First: Help the child to regulate and 2 l

calm their fight/flight/freeze responses.

How?

Restorative
conversation

Relevant
consequence

PACE approach
Listen

Empathise

Grounding techniques
Sensory activities

Distraction
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Self-regulation

Window of tolerance

Outside Tolerance
Window
Hyper-Aroused
fight/flight
run
hit
scream
shout
bite
spit
hurtful words
avoid
squirm
disrupt
fast heart rate
reduced appetite
tummy ache
sweat
shake
hyper-vigilant

Er

Inside tolerance window

./

=

Child can love, Le-.a.rn and relax

2

Small every day request pushes
child out of tolerance window
and triggers survival state.

Hyper

i

—

Outside Tolerance
Window
Hypo-Aroused

system shut down

feel empty

cannot connect
cannot think
empty shell
fast heart rate

reduced appetite

tummy ache

hyper-vigilant

Remember to check-in with how you are feeling and find calm
before connecting with someone who is in their survival mode.

Put on your own oxygen mask first, before helping others.

Adapted from Dr B. Perry at beaconhouse.org.uk
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Living Within The Window of Tolerance: The Different Zones of Arousal

HYPERAROUSAL ZONE T

Sympathetic “Fight or Flight Response”
(Too much arousal)
* Defensiveness

* Tension, shaking
+ Emotional reactivity

SIGNS YOU ARE HERE:

* Intrusive imagery

* Feeling unsafe

+ Emotional overwhelm

* Hypervigilance
* Impulsivity
*Anger/ Rage

* Racing thoughts * Obsessive/ cyclical cognitive processing

OPTIMAL AROUSAL ZONE SIGNS YOU ARE HERE:

Ventral Vagal “Window of Tolerance” + Feel and think simultaneously « Awareness of boundaries (yours & others)
+ Experience empathy + Reactions adapt to fit the situation

* Feelings are tolerable

* Present moment awareness - “Right here, right now”
+ Feel open and curious versus judgmental and defensive

* Feel safe

HYPOAROUSAL ZONE

Parasympathetic “Immobilization Response’

SIGNS YOU ARE HERE:

+ Relative absence of sensation * Numbing of emotions

(Too little arousal) + Feeling ‘dead’ * No feelings
* No energy * Disconnected
*“Not there" + Ashamed
+ Can't defend oneself * Flat affect

+ Disabled cognitive processing/ “can't think"

+ Reduced physical movement
+ Passive

+ Shut down

+Can't say no

Adapted from beaconhouse.org.uk and complextrauma.co.uk

How to respond...

Freeze

Stay with me, don't leave. Wonder

Bored, not interested. Distracted, i ey
where I've gone and invite me back.

not listening, day dreaming,
staring into space Tell me I'm safe.
Watching TV

Deep breathing

Confused, forgetful

Clumsy
Spinning on a swing, climbing,
hanging, rolling or cycling down a
hill, jumping on a trampoline

Subject change, talking about
something else

Not moving to where

Digging in mud or sand
they've been asked

Hot chocolate and toast
Warm bath and warm towel

Soft blanket/teddy

Scanning the room

Wide eyed, dilated pupils

Flight

Hyperactive, manic, chaotic,
silly, baby talk, silly
voices, loud, disruptive,
clumsy, bumping into people

Aggressive, threatening, stiffening
up, clenching fists

Running away escaping,
disappearing, hiding

Can't cope with free play or
follow house rules

Keeps super busy

Needing to get to car, home,
school, park first

Keep me close by
Deep breathing
Tell me I'm safe
Hanging
Lap/Shoulder Pads
Give me a familiar and easy chore
Crunchy foods e.g. carrot sticks

Happily and patiently find me
Create a safe space for me to hide in

Tug of war
Warm milk or hot chocolate

Hot water bottle and soft
blanket/teddy
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({ou can help me fee
+ Do the tosk with me
+ Deep breathing
+ Tell me I'm ok and that | am safe
30 my body knows | am sofe in the dassroom

* Make the fask smaller and more predictable

+ Climbing, hanging, jumping on o rampoline

+ Digging in mud/sand

L o

+ Ask me to push my hands down under my seat and bt myself up off the choir

+ Stay with me, gently wonder where I've gone and welcome me back fo the room

+ Tell me kindly who | am and what | am doing

+ Tell me what you want me to do 11 without showing me frustration

+ If | can tolerate touch, fouch my shoulder every fime you pass me fo keep us connected

You cap help me feel safe with the following
« Keep me dose by

« Deep breothing

+ Give me on easy and familiar tosk

 Make things predictoble

+ Tell me I'm safe, show me a safe place or frusted person | can go fo -

ask me who | feel this should be

+ Honging, tug of war
+ Crunchy snacks e.g. carrot sticks, pretzels
+ Kindly tolk through what might be fricky

+ Agree o code word/sentence with me 5o | can ealy leave the

elassroom to see my trusted odult if | need to without being shamed

+ Remind me what I'm meant fo be doing alongside my friends rather

than singling me out

Flight

Fight

Disrespectful, disregarding of
others, pushing away friends,
family members

Argumentative, angry and
aggressive, shouting, loud, noisy,
confrontational

Unable to follow house rules
Immature, unable to

concentrate on one thing
Hot and bothered
Lie or blaming

Controlling,
demanding, inflexible

Deep breathing
Really chewy foods

Hanging, swinging, climbing
Warm bath with lots of bubbles
Warm milk or hot chocolate

Hot water bottle

Super soft blanket/toy

Give me an ‘important’ task

Create a safe space
where | can go to
self soothe

Keep me safe

Alone, withdrawn, removing myself

Fidgety but not disruptive, anxious.

Submit / Collapse

Spotting Fight Regulating Fight Spotting Submit Grounding Submit

Unhappy, low mood

Never questioning or asking
questions. Yes or no answers -
doing just enough to avoid being
noticed, unable to think.

Never drawing
unnecessary attention

—

<
Quiet and passive, / é
compliant ([ /

Easily bullied \

A\ Warm bath and a warm towel

[ ',\\
\ JIANS

Lap/Shoulder Pads
Playing with lego or play-doh

Give me small repetitive
things to do

Tell me I'm safe, spend some
quiet time with you

Hot chocolate and a
crunchy biscuit

Deep breathing
Swinging
Soft blanket & TV

Warm pyjamas

You can help me fee|
*Sofety first. Keep me & everyone else sofe
+Allow me fo choose o trusted adult to go o
+Give me a role

+Support me socially

me out

+Give me somewhere safe to go ot break time  behaviour

+Match my energy (not my affect)

*Make things predictoble

*Let me know obout changes in routine,
especilly if there are strangers visiting the
school - even if you think they are safe, |
might not

+Hanging, swinging, cimbing

+Deep breathing

V==

sate with the tollow

*Wait for me fo volunteer, don't single

+Connect and show empathy before

exploring the consequences of my

*Really chewy snack

+Give me an imporfant job

+Accept | might not understand or
remember what happened, | was
trying fo wirvive what felt dangerous

+Give me somewhere safe fo go if |

need to self-soothe

INZ.qs

Signposting for more information

Additional resources and strategies

+Get me moving - swinging, bouncing on a rampoline, dancing, running
+Drumming, singing, music

+If | can folerate touch, try o hand masage
+Butterfly tapping

*Use scent, try citrusy smells or cinnamon
*Repetitive simple fasks

+Building with Lego or Playdoh

*Tell me I'm safe

+Deep breathing

*Crunchy biscuit & hot chocolate

*Spend time with o trusted odult

+Do the tosk with me

+Tell me what to do without showing frustration

+Let me blend in without losing me, | don't want fo be the centre of attention

Adapted from beaconhouse.org.uk and innerworldwork.co.uk

e  Whole Class Happy pack: https://beaconhouse.org.uk/wp-content/uploads/2019/09/Whole-Class-Happy-

Pack-High-Res.pdf

e What we say: https://beaconhouse.org.uk/wp-content/uploads/2019/09/What-We-Say-Comic-1.pdf

e What survival looks like in Primary School: http://www.innerworldwork.co.uk/wp-
content/uploads/2019/11/Survival-In-Primary-School-2019.pdf

e Have you seen me? Pre-occupied and avoidant attachment patterns: https://beaconhouse.org.uk/wp-
content/uploads/2019/09/Have-you-seen-me-1.pdf

e Supporting transitions: https://beaconhouse.org.uk/wp-content/uploads/2019/09/Supporting-Transitions-

2.pdf

e Calming strategies for children: https://beaconhouse.org.uk/wp-content/uploads/2019/09/Brainstem-

Calmer-Activities.pdf
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Connect before correct:
o Regulate: https://www.epinsight.com/post/the-constellation-of-regulation-part-1-of-the-3-rs
o Relate: https://www.epinsight.com/post/relational-routes-part-2-of-the-3-rs
o Reason: https://www.epinsight.com/post/the-high-rise-to-reason-part-3-of-the-3-rs
Becoming a trauma sensitive school — Resource bank: https://beaconhouse.org.uk/wp-
content/uploads/2019/09/Schools-Resources-List-2.pdf
PACE, attachment and trauma informed resources: https://www.epinsight.com/attachment-trauma
Nurture and wellbeing resources: https://www.epinsight.com/nurture-wellbeing
Stress and self-care resources: https://www.epinsight.com/stress-self-care

Developmental trauma and attachment resources: https://beaconhouse.org.uk/resources/

Resources from Dr Dan Siegel: https://drdansiegel.com/resources/

Resource to support adults in identifying some of their potential coping strategies when in ‘survival mode’
from Dr Karen Treisman and Emma Metcalfe: http://www.safehandsthinkingminds.co.uk/wp-
content/uploads/2018/09/organisational-defences-final-bled.pdf

Further reading and training

Why are these kids different? https://beaconhouse.org.uk/wp-content/uploads/2019/09/Why-are-these-
kids-different.pdf

Supporting the education of adverse childhood experiences and the need for resilience:
https://beaconhouse.org.uk/wp-content/uploads/2019/09/Building-Resilience-Training-Aid-compressed.pdf
Developmental trauma: https://formedfamiliesforward.org/wp-content/uploads/2020/12/Developmental-
Trauma-Close-Up-Beacon-House.pdf

Making Sense of Trauma — This free webinar includes links to many helpful and informative resources. You
will need to register for the free training and we have permission from the provider for staff to click they are
‘in the United States’ in order to access: https://makingsenseoftrauma.com/

Polyvagal theory: https://beaconhouse.org.uk/wp-content/uploads/2019/09/The-Polyvagal-Theory.pdf
Hyper and Hypo arousal: https://www.traumathrivers.com/2020/05/18/more-on-hyper-and-hypo-arousal/
Blog for supporting children who have additional needs: https://www.epinsight.com/

Anna Freud Centre: Mentally healthy schools: https://www.annafreud.org/

MindEd free e-learning to support healthy minds: https://www.minded.org.uk/

Blogs and podcasts from Dr Karen Treisman: http://www.safehandsthinkingminds.co.uk/links-websites-and-

podcasts/
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